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What is feedback?  

We define feedback as specific information, informed by assessment, that tells the learner about their 
performance against the outcomes of a learning event, and guides their subsequent learning path. It 
should address three key questions: Where am I going? How am I going? Where to next? (Hattie & 
Timperley, 2007).  

We recognises that feedback holds huge potential benefits for learners (Black & Williams, 1988; EEF, 
2019: Hattie, 1999), but in reality can be differentially effective (Hattie & Timperley, 2007) We have, 
therefore, prioritised the development of effective feedback practice in our school.  

Our practice and policy is informed by the research evidence on best effective feedback practice (Natrello, 
1987; Crooks, 1988; Black & Wiliams, 1998; Hattie & Timperley, 2007; Shute, 2008; Elliott et. al., 2016) 
and has been developed through collaborative practitioner research undertaken in our school in 
partnership with the University of Oxford. 

 

What is effective feedback?  

We explored the research literature and noted its recommendations for effective feedback practice.  

Feedback strategy. Effective feedback should:  

● be given whilst still relevant to the learner. 
● be paired with training learners to use the feedback productively. 
● be given with time for the learner to respond. 

Feedback content. Effective feedback should:  

● be task based, specific and clear. 
● be given in manageable, focused units. 
● encourage and support further effort, putting the onus on the learner to correct their own mistakes. 
● redirect or refocus either the teacher’s or the learner’s actions to achieve the goal outcome. 
● address for the learner three key questions: Where am I going? How am I going? Where to next? 

 
What does this look like in our school?  

In light of our research, we have agreed on a set of general principles.  

 

General principles 
Teachers will: 

● read and assess all work, viewing this as an assessment of their own teaching, as well as an 
assessment of the child's learning. 

● use this assessment to inform effective planning of subsequent learning events, including the 
planning of feedback. 

● provide meaningful feedback to all children based on their assessment. 
● highlighting areas for development / improvement / correction thereby enabling the child to identify 

clearly where they need to go next; providing motivation for learning. 
● train their classes to effectively make use of feedback. 
● be flexible with their approach, making feedback manageable as part of their workload. 
● understand that the sole purpose of feedback is to improve children's learning.  

The feedback-loop graphic below summarises what we have agreed to do to provide effective feedback 



 

 

 

 

New Learning event   

 

 

 

During learning we set a clear learning focus and provide in-the-moment verbal feedback against that focus.  

After learning we look at all work, plan feedback and alter planning.  
 

Before new learning we provide whole class, group or individual feedback. . 

Set out a clear and specific learning focus. (this may include generating a success criteria and sharing good 
examples).  

Give verbal prompts and reminders, relating to the learning focus (this may be whole class, grouped, or 
individual and might refer to working walls).  

Give elaborative individual feedback if necessary (this may include feedback on performance, or new 
teaching).  

Provide opportunities for peer assessment (this may include use of a visualiser to share, edit and give 
feedback to work or partner work).  

Provide opportunities for self assessment (this may include using the DC PRO wheel, highlighting mastery 
keys or otherwise).  

KS1 - Underlining spelling or letter formation mistakes.  

Read all work and recognise this as an assessment of our own teaching, as well as an assessment of 
learners performance.  

Stack work into groups, based on performance against the learning focus (this should inform DC PRO 
assessments).  

Identify points to address in whole class feedback (this may include common misconceptions, spelling 
errors or presentation issues).  

Adjust planning (this could include re-grouping learners, identifying intervention planning further 
challenge or designing low stake quizzes etc). 

KS1 - Underlining spelling or letter formation mistakes.  

Regroup children if needed, remind them of the specific learning focus and provide an opportunity to look 
back at work independently. 

Share good examples and discuss what made them effective in relation to the learning focus.   
Give whole class feedback (this may include addressing common misconceptions, common spelling errors, 

presentation issues or providing new instruction.  
Give group feedback based on performance against the specific learning focus.  
Give individual feedback if necessary (this may include short interventions with small groups or 

individuals).  
Provide children with time to implement changes based on feedback received (this may be quick editing or 

lead into a full redrafting lesson).  
Give whole class comments on the learning focus and how it is relevant to the new learning that will follow.  

 

 

at Streethay. It is based on research conducted as part of masters level research. It is broken up into: 
during learning; after learning and before new learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Specific Principles: Writing  

These are to be applied in English writing, and in other wider curriculum extended writing opportunities.  

 

During learning  

● During learning effective verbal feedback will be given to children wherever possible. Verbal feedback 
should be given during the lesson, without interrupting the flow of writing.  This may be individual, 
group based, or given to the whole class at the teachers discretion. 

● Teachers and teaching assistants work with groups on a daily basis and give verbal feedback to move 
them forward. These conversations will add to their assessment (on DC PRO) and inform planning.  

● Key spellings (days of the week, focus words, HFW etc) will be checked to ensure accuracy.  
● Children should be given the opportunity for proof-reading and editing during the writing lesson.  

- Children should have the opportunity to proof-read and edit their own work looking at 
changing punctuation, spelling, handwriting and grammar mistakes. Good examples can 
be shared as teaching points using IWBs, and other work edited together to model.  

● Children may be provided with the opportunity for peer-assessment where appropriate.  
● Children will be provided with the opportunity for self-assessment. This may include conversations 

using the learning wheel, and will always include underlining the relevant mastery keys with a green 
highlighter. Mastery keys should be displayed on working walls and in the back of children's books to 
support self-assessment.  

● Support given should be indicated next to the date by writing  
- AS - adult supported  
- GW - guided write  
- Nothing written will indicate the work was completed independently.  

 

After learning  

● Teachers will read all work and use this as an assessment of their own teaching and of the children’s 
learning. This should be used to update DC PRO, prepare feedback, and inform planning.  

● Teachers will tick the learning objective if it has been achieved.  
● Teachers should identify common misspelt words and address these in the following lesson  

- (KS1 may underlie these, as well as letter formation mistakes).  

 

Before new learning  

● Children will be provided with another opportunity for proof-reading and editing as outlined above. 
● Before moving onto new learning teachers should provide effective feedback to all learners. This 

feedback will be informed from the assessment of work and may be individual, grouped or whole class 
at the teachers discretion. This feedback may involve new direct teaching of common misconceptions 
and should address for the learner the key questions: Where am I going? How am I going? Where to 
next? 

● This feedback may lead into a longer session of editing and redrafting work. 
- Proofreading and editing is to be done in regular short bursts, whereas editing and 

redrafting should be a longer process to improve writing content and composition.   
- In editing and redrafting sessions teachers will display extract from children’s work as good 

examples and discuss their successes. They may model editing and redrafting sections of 
this work to improve content and composition.  

- Children will then be given time to improve their own work supported by teaching staff and 
peer-assessment where appropriate.  

 



 

 

 

Specific Principles: Maths 

These principles are informed by the NCETM: Marking guidance for primary mathematics teaching.  

 

During learning  

● During learning effective verbal feedback will be given to children wherever possible. Verbal feedback 
should be given during the lesson, based on in the moment assessment.  This may be individual, 
group based, or given to the whole class at the teachers discretion.  

● Teachers and teaching assistants work with groups on a daily basis and give verbal feedback to move 
them forward. These conversations will add to their assessment (on DC PRO) and inform planning.  

● Key mathematical spellings will be checked during learning to ensure accuracy. 
● Support given should be indicated next to the date by writing  

- AS - adult supported  
- Nothing written will indicate the work was completed independently.  

● Most maths journals will be marked during the lesson. 
- Marking should use ticks or dots as corrective feedback.  
- Teachers must always address incorrect work or mathematical misconceptions.  
- Additional verbal feedback will be given as needed to push children’s reasoning and 

communication about mathematical ideas.  
- Written comments or next steps may be used at the teachers discretion.  
- Children will be given time to respond to feedback. This should be done in red pen.  

After learning  

● Teachers will mark all work that was not marked during the lesson using ticks and dots as corrective 
feedback, and written comments at their discretion.  

● Teachers will tick the learning objective if it has been achieved.  
● This should be used as assessment of their own teaching and of the children’s learning. This should 

be used to update DC PRO, inform planning and to prepare feedback when needed.  

 

Before new learning  

● Often all feedback for maths will be given during the lesson, but occasionally teachers may begin the 
following learning event with some feedback from the previous day. This may be individual, grouped 
or whole class at the teachers discretion. This feedback may involve new direct teaching of common 
misconceptions, low stake quizzes to recall information or addressing the key questions: Where am I 
going? How am I going? Where to next? 

● Occasionally it may be appropriate for feedback to be given as mathematical interventions with key 
groups, based on assessment of previous learning, to ensure their misconceptions have been 
addressed before new learning begins.  

 

Specific Principles: Foundation Subjects  

These are to be applied for work from various subjects that is completed in books.  

During learning  

● During learning effective verbal feedback will be given to children wherever possible. Verbal feedback 
should be given during the lesson. This may be individual, group based, or given to the whole class 
at the teachers discretion.  

● Key spellings (subject specific vocabulary) will be checked to ensure accuracy.  
● Children should be given the opportunity for peer-assessment or self-assessment as appropriate.  

https://www.ncetm.org.uk/files/33333022/NCETM+Primary+Marking+Guidance+April+2016.pdf
https://www.ncetm.org.uk/files/33333022/NCETM+Primary+Marking+Guidance+April+2016.pdf


 

 

 

● Support given should be indicated next to the date by writing  
- AS - adult supported  
- Nothing written will indicate the work was completed independently.  

 

After learning  

● Teachers will read all work and use this as an assessment of their own teaching and of the children’s 
learning. This should be used to update DC PRO, prepare feedback, and inform planning.  

● Teachers will tick the learning objective if it has been achieved.  
● Teachers should identify common misspelt words and address these in the following lesson. 

- KS1 may underlie these, as well as letter formation mistakes.  

 

Before new learning  

● Teachers will provide effective verbal feedback based on their assessment when needed. This may 
include addressing misconceptions, key spelling mistakes, low stake quizzes for recall or other forms 
of feedback at the teachers discretion.  

● Children should be given time to address any feedback given.  

 

General Principles: Other work  

These are to be applied to other subject areas (Reading, RE, Science, PSHE, SPaG etc).  

During learning  

● During learning effective verbal feedback will be given to children wherever possible 
● Key spellings (subject specific vocabulary) will be checked to ensure accuracy.  

After learning  

● Teachers will read all work and use this as an assessment of their own teaching and of the children’s 
learning. This should be used to update DC PRO and inform planning.  

Before new learning  

● Teachers will provide effective verbal feedback based on their assessment at their discretion.  

 

Specific Principles: Early Years  

We expect some children to be familiar and confident with this marking system by January and all by the 
Summer term. 
 

● AS- supported 
●  I (as in word) Independent 
● --- underline incorrect formation/orientation of letters. Children correct at the bottom of their work. 
● --- underline up to 2 spellings. Give correct spellings at bottom of work and children find and copy 

correctly. 
● | - spacing between words 

 

 

 



 

 

 

Strategies to support effective feedback  

 
A range of strategies / approaches should be used to ensure children receive effective feedback at the 
point of learning. Teachers are to use strategies and capture the learning on DC PRO. This is not an 
exhaustive list and should be added to as practice and research develops.  
 

Environment  Teachers should consider their environment carefully. This includes how tables 
are set up to facilitate effective feedback and how flexible seating plans could 
support this.  

0-9 learning wheel  Learning wheels are on display in all classrooms and the 0-9 scale can be used 
by teachers and children to support peer and self assessment.  

Visualiser  Our Apple TV and visualiser is an important tool for formative assessment. It 
should be used regularly when looking at work to support progression, peer and 
self assessment. It is vital in proof-reading, editing and redrafting sessions.  

Peer-assessment / 
self-assessment.  

Teachers should regularly provide opportunities for peer and self-assessment.  

Stacking books When reading work teachers should organise books into stacks, based on 
performance against the learning objective. These new groupings should inform 
DC PRO updates, subsequent planning and the planning of feedback.  

Low stake quizzes Kahoot, LbQ, ABCD cards or exit passes can all be regularly to address 
misconceptions. These calls are an opportunity to practice recall whilst 
providing feedback on common mistakes from previous learning.  

Reactive planning  Teachers should see their assessment as assessment of their own teaching as 
well as assessment of the children's performance. Both of these should come 
together to inform and adapt the planning of subsequent lessons.  

Individual / group / 
whole class 
feedback.  

An important strategy is teachers knowing when best to use different forms of 
feedback. Individual feedback, grouped feedback and whole class feedback 
should all be used at the teachers discretion when appropriate.  

 

 

Feedback Examples  

 

Writing - mastery keys being highlighted 



 

 

 

 

Writing - mastery keys being highlighted & redrafting / editing 

 

 

 

 

 

 

Maths journals 

Additional verbal feedback given to ensure an understanding as explanation given doesn’t reflect this. 



 

 

 

 

Error in calculation. Draw attention to the error so that they can correct their own work. This should not be 

done by the teacher. 

 

 

 

 

References  

Our feedback practice and policy is research informed, with our school specific context considered. These 
are some of the key references that have informed our practice and policy.  

 

Black, P. J. (2003). Assessment for learning: Putting it into practice. Maidenhead, United Kingdom: Open 
University Press. 

Black, P., & Wiliam, D. (1998). Assessment and classroom learning. Assessment in Education: Principles, 
Policy & Practice 5, no. 1: 7–74. 

Black, P., & Wiliam, D. (2009). Developing the theory of formative assessment. Educational Assessment, 
Evaluation and Accountability 21, no. 1: 5–31. 

Clarke, S. (2003). Enriching feedback in the primary classroom. Abingdon, United Kingdom: Routledge. 



 

 

 

Clarke, S. (2005). Formative assessment in action: Weaving the elements together. Abingdon, United 
Kingdom: Routledge. 

Crooks, T. (1988). The Impact of Classroom Evaluation Practices on Students. Review of Educational 
Research, 58(4), 438-481. 

Department for Education. (2015a). Workload Challenge: Analysis of teacher consultation responses 
research report. Accessed (Include date) from: 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/40140
6/RR445_-_Workload_Challenge_-_Analysis_of_teacher_consultation_responses_FINAL.pdf 

Department for Education. (2018). How to reduce workload in your school(s): Tips and case studies from 
school leaders, teachers and sector experts. Accessed (Include date) from: 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/72931
6/ways_to_reduce_workload_in_your_school.pdf 

Department for Education. (2018). Practical tools: example of a feedback policy (primary school). 
Accessed (Include date) from: https://www.gov.uk/government/publications/feedback-and-marking-
reducing-teacher-workload 

Elliott, V., Baird, J., Hopfenbeck, T., Ingram, J., Thompson, I., Usher, N., Zantout, M., Richardson, J., & 
Coleman, R. (2016). A Marked Improvement? A review of evidence on written feedback. Accessed 
(Include date) from: 
https://educationendowmentfoundation.org.uk/public/files/Publications/EEF_Marking_Review_April_2016
.pdf 

Education Endowment Foundation. (2018). Feedback. Accessed (Include date) from: 
https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.o
rg.uk/pdf/toolkit/?id=131&t=Teaching%20and%20Learning%20Toolkit&e=131&s= 

Education Endowment Foundation. (2019). Teaching and Learning Toolkit. Accessed (Include date) from: 
https://educationendowmentfoundation.org.uk/pdf/generate/?u=https://educationendowmentfoundation.o
rg.uk/pdf/toolkit/?id=131&t=Teaching%20and%20Learning%20Toolkit&e=131&s= 

Gamlem, S. M., & Smith, K. (2013). Student Perceptions of Classroom Feedback. Assessment in 
Education: Principles, Policy & Practice, 20(2), 150-169. 

Hargreaves, E., Gipps, C., Pickering, A. (2014). Assessment for Learning; formative approaches. In Arthur, 
J., & Cremin, T. (2014). Learning to teach in the primary school (3nd ed., pp. 313-324). Abingdon, United 
Kindom: Routledge. 

Hattie,J.A.(1999).Influences on student learning. Accessed (Include date)  from: 
https://cdn.auckland.ac.nz/assets/education/about/research/documents/influences-on-student-
learning.pdf 

Hattie, J., and H. Timperley. (2007). The power of feedback. Review of Educational Research 77, no. 1: 
81–112. 

Kluger, A. N., & DeNisi, A. (1996). The effects of feedback interventions on performance: A historical 
review, a meta-analysis, and a preliminary feedback intervention theory. Psychological Bulletin, 119(2), 
254–284. 

Kulhavy, R.W. (1977). Feedback in written instruction. Review of Educational Research 47: 211–32. 

Natriello, G. (1987). The impact of evaluation processes on students. Educational Psychologist 22: 155–
75. 

Shute, V.J. (2008). Focus on formative feedback. Review of Educational Research 78, no. 1: 153–89. 

Swaffield, S. (2011). Getting to the heart of authentic assessment for learning. Assessment in Education: 



 

 

 

Principles, Policy & Practice, 18(4), 433-449.  

Tunstall, P., & Gipps, C. (1996). Teacher feedback to young children in formative assessment: A typology. 
British Educational Research Journal, 22(4), 389-404. 

William D. (2011a). Embedded Formative Assessment. Bloomington, IN: Solution Tree Press. 

William, D. (2011b). What Is Assessment for Learning? Studies in Educational Evaluation, 37(1), 3-14. 

 

 

 


